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This research was a process evaluation (2024-26) of

ResearCh two STELIR training cycles. It looked at how WT and

background TWD accessed and engaged with this at scale TPD
programme, particularly the school-based
component. As part of the larger Empowering
Teachers Initiative, the research considered issues
around working at scale, the extent and nature of
reach and efficiency, and their relationship to quality
of learning and equity.
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questions
The first set of
h .
;isuzahrtc toq:ve;ﬂgr’:; The second set sought to
the impact of evaluate the wider impact
improving equity of improving equity of TPD

h h . on any knowledge sharing
® Enrglégesasc;zlst@t_ll_oannsd amongst staff, and the

TWD. and the benefits roles and responsibilities of

and challenges of the key stak.eholders in
learning. supporting a whole school

model of CPD to ensure
quality, sustainability and
cost-efficiency.

The three components of STELIR

L. B2 53 &

Facetofaceinteractive Online self-study Units School-based trainingin
training from REB Moodle site Wednesday afternoon
lor2weeks 20 weeks & synchronous CPDslots

Residential in a Teacher mﬁl;end meetingsof1.5 Smonths

Training College

Adaptations: Adaptations: Adaptations:

Creche, travel allowances for Tablets, headphones, School-based mentor trained
nannies, food and sleeping internet bundles loaned for by STELIR delivers STELIR
appropriate for babies; duration; Women-only training manual to all staff.

inclusive pedagogies; assistive WhatsApp support groups.
technology, guides for TWD.

All trainers, tutors and e-moderators underwent gender and disability responsive training.



Researchphases —:-

Inception Co;i;:;g::al Customisation Field testing Consolidation
Findings @)\
Programme adaptations Lack of CPD Disruption to Negative
afforded greater and resources and CPD from other attitudes
more inclusive monitoring of activities. towards Women
participation. sessions. Teachers (WT)
and Teachers with
Disability (TWD).
Positive impact on
English levels over
time with more Challenges
ImpaCt English used
throughout the
school. Lack of
accessible Additional Lack of inclusion
Greater venues and domestic and of Teachers with
knowledge facilities for caregiving Disability in
sharing across Teachers with responsibilities mainstream
the school. Disability. placed on women. schools.

Recommendations

Highimpact and low cost

<L

Encouragement of Increased Greater awareness, Consistent use of
Women Teachers to involvement involvement and English both in CPD
speak out and present of school advocacy of the middle and teaching as an
in CPD and to take on leaders in tier of sector and important means of
leadership roles to CPD. district officials to improving learner

outcomes.

-

monitor school based
CPD through a GESI lens.

maximise potential and
build confidence.

Highimpact with relatively higher cost

School leaders to
support reasonable
adjustments
required for TWD.

Teachers with
disability to be
recruited to
mainstream schools.

Provision of a
women’s room at
each school for WT
with babies.




